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AHHOTanMsA. B coBpeMeHHbIX YCI0BUSIX SKOHOMHUYECKHX TlepeMeH I0JIOKUTENbHO OlleHuBaeTcs QakT,
4yTOo B chepe NPaKTHUKH NeJArOTHKHU U yIpaBJeHHs NpocBellieHreM JlaTBUU Bce GoJiblilee 3HaUeHHe NpHoGpe-
TAKT MNOHATUA «OTHOLIEHUA», K TOCTHXKEHUA», KOPUEHTALUN». JTO CBUAETEJ/IbCTBYET 006 U3MEHEeHUAX B [TIOHHU-
MaHHH, TaK KaK KaueCTBO MPOCBeIleHUs B 6OJIbLION CTeNeH! 3aBUCUT OT MHHOBATUBHOW MPOodeCcCHOHATbHON
KOMIIETEHIIMHU 6YAyIIHX MeJaroroB. Llesbio vccie[oBaHUS 6bIJIO BhISICHUTh B3aMMOCBSI3b OTHOIIEHUH U OpH-
eHTalUH CTYIeHTOB B aKaJIeMHUYeCKUX CTYAUSX OyAylieMy COBpeMeHHOMY Nejarory. McToyHMKaMH BbIPa6boT-
KW MeTOA0JIOTHYEeCKHUX OCHOB UCCJ/IeJOBAHUA ABJAOTCA TEOpEeTUYIEeCKUEe pa60TbI HAy4YHBbIX /ﬁ[eHTEJIeﬁ JlaTBUH U
3anazgHo# EBpombl, 3alyiieHHbIe UCCEPTALUU 10 NeJaroruKe U ICUXO0JOTHH U 0606 LIeHHBIN OMBIT UCCJIEI0-
BaTeJbCKOM paboThl. B MccefoBaHMY aanTUPOBAH U MCNO/b30BaH «Onpoc 06 akaJeMHU4yecKoH HanpaBJ/IeH-
HOCTH CTY/JIEHTOB KaK OTHOIlIleHHUe K cTyausM» (Survey of Acadic Orientations) (Davidson, Beck, & Silver, 1999).
MeTo/MKa COleP>KUT OMNpe/ie/IeHHble aKafleMUYecKrne OpUeHTalUH, YTO MOXKET MOCAYXKUThb MpodeccroHab-
HBIM HHTepecaM Oy/yluero nejarora. Mix o6pasyioT onpeeieHHble GaKTOPHI OTHOLIEHUH K CTYAUSIM.

Pe3y/sbTaThbl CBUETEJNLCTBYIOT O TOM, YTO B MeIJarOTMYeCKUX CTYAUSIX ¥ CTYIeHTOB 00pa3yeTcs Bblpa-
*KeHHasl cpepa UHTepecoB, T0Ka3bIBas ONpe/ie/ieHHble aKaJleMUUecKHe Pa3Inyusl B aKaJJleMUIeCKUX KaueCTBax
Mex/ly Bbl6opkaMH cTyAieHToB JlaTBuM. Pa6oTa 6y fymux ejarorosB B HalllM JJHU CBsI3aHa C COBEPLIEHCTBOBA-
HHEeM OpI/IeHTaL[I/Iﬁ CTYJAEHTOB U UX OTHOLIEHUH K CTyAUAM.

Kiro4yeBble c/I0Ba: akaJleMUuecKre OpveHTalyy, 0CO3HAaHUE 1IEHHOCTEeN, OTHOLIEHUS.

The study aims to find out the students' academic progress as an attitude and an interest in
studying the expectant modern educator.

The research method: the methodological basis of the development of sources is Latvian and
Western scientific theoretical knowledge, pedagogy, psychology, defended dissertations and research
practice. As previously described the Survey of Academic Orientations is a 36-item, Likert-type scale
(5 = strongly agree to 1 = strongly disagree). College students were asked to rate the extent to which
each statement described their attitudes, perceptions, and/or behaviors. Academic Self-Efficacy is a
six-item scale measuring the confidence in one’s academic ability to become proficient in academic
tasks and assignments and achieve one’s scholastic goals (Davidson, Bromfield, & Beck, 2007). The
6-item subscale is designed to evaluate an individual student’s accomplishment orientations.

Methodology include certain academic orientation, which can serve as a future teacher
professional progress. They represent a set of factors to treatment studies: Reading for Pleasure:
Academic Apathy, Academic Self-Efficacy: Mistrust of Instructors; Creative Expression: Structure
Dependence: Adaptiveness Index.

Modern specialists as students have to acquire not only basic knowledge and skills, various
forms of relations within the profession, but also to develop their own skills of self-development.
Management of training and self-development of the student has a new meaning in the modern ped-
agogical process in higher educational institutions. Careless attitude of student toward the formation
of self and lack of interest in self-improvement in the learning process lead to his/her inability to
solve many professional problems

The importance of the development of professional identity was emphasized by the British
philosopher John Stewart Mills. He stresses in the article ,that individuality is equivalent to the
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development and only establishment of the individuality creates or may create fully developed
human beings. So, as a person develops his personality, he gets more value for himselves and
consequently he is able to be valuable for the other (Mills, 2003). So he advises as means of
self-development to study in such a way to be able to understand the positive results of human
experience and get their benefits for self-development and self-education.

In the long-term development strategy of Latvia until 2030 the following definition of creativi-
ty was used. Creativity is the generation of new ideas, new views on existing problems, selection of
new opportunities and ways to address these issues with the use of new technology. The concept of
creativity is undeniably linked with the orientations and innovations. (Lond-term development strat-
egy of Latvia up to 2030, 2010).

Thus, creativity is associated with orientation and innovations. In most cases innovations are
the result of purposeful search, which is impossible without a focus on creative research. The main
resource of this search is the human creativity, with creative potential, as one of its essential compo-
nents: orientations, values, opportunities for self-realization, the uniqueness, the resilience (Vidnere,
2011). The orientation is an important component of people's creative potential, and its development
is an important task of the pedagogical process at all stages of training a specialist, from school and
college to university.

The scientific literature also proposes a model «of expectancies» or expectations (expectan-
cy-value model) (Atkinson, L., Atkinson, C., Smith, & Hilgard, 1987; Wigfield, 1994). ].S. Eccles be-
lieves that the perceived values are associated with the achievements and they contribute to the
choice of the achievements and performance of tasks (Eccles, & Wigfield, 2002). Expectancy values
for success are understood as the belief of the individual in that his/her activities will be successful
while carrying out the expected tasks. Theoretical and operational differences in the conceptual de-
signs are important in the mechanism. These structures include the following concepts: self-efficacy,
achievement, confidence in the success and accomplishments, ideas of competence, representation of
the values, that form the belief in one’s own abilities and the development of one’s own system of
values (see Fig. 1).
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Fig. 1. The focus of the academic orientation in the value realization model

The value of tasks relates more to the values of a specific type than to other values that have a
broader context, for example, charity, religiosity, etc. (Schwartz, 1992). J. S. Eccle (Eccles, 2004) de-
fines the value of assignments with aspects of their importance: (a) is it suitable for a specific as-
signment and essential to other assignments in the life of an individual (suitability of value);
(b) whether it is pleasant and fun to turn on in the task (true value); (c) whether it can be done well -
the realization of the return in the performance of the task, which affects the individual’s self-esteem
and self-confidence (achievable value) and (d) whether negative aspects for inclusion in actions
(self-assessment value) are taken into account, for example, positive or negative results of efforts and
assessment of the emotional state (anxiety when performing, fear of failure). Unlike the previously
accepted model of achievement motivation, this concept considers achievement and values in inverse
proportionality (Fischoff, Goitein, & Shapira, 1982). In this model of identifying values, orientations
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and values are most often positive and mutually related. Positive experimentation, self-confidence,
which gives feelings of competence, can enable individuals to perceive the qualities of values and re-
alize their importance for understanding self-experience. At the same time, stating the importance of
values in the achievements, it is possible to increase the inclusion in the task, the development of
competence and assess their success in life. Using various measuring instruments in investigating
aspects of the values of a task, it was stated that they positively correlate with factors affecting the
value of the task (Eccles, & Wigfield, 2002). In another study, it was found that achievements corre-
late with academic orientations. Despite conceptual differences, task values are analyzed as a single
factor, in empirical studies most often combining the expediency of the task and the awareness of
achievement (Wigfield, Tonks, & Klauda, 2009).

Another study determined that the achievements correlate with values of tasks, Identified
tasks associated with the orientations and selection achievements. There is also evidence that the
perceived suitability of values is related to achievements, so that suitability to values may be of par-
ticular importance in connection with motivations and achievements in educational institutions
(Schiefele, Krapp, & Winteler, 1992).

Studies have shown that the development of orientations helps academic performance and
self-confidence. S.Heidi and K.A. Renniger created a model of development of orientations, arguing that
the development of orientation are positively effected by experience which reinforces the knowledge
in a particular area, as well as awareness of the value of the work done. They theorized that the ori-
entation develops in four steps — from the short-term interest, then the orientation in a particular
situation, an emergency situation, and, finally, the orientation in the normal course of activity, where
the orientation deepens and strengthens the interest in self-development over time (Hidi, & Ren-
ninger, 2006).

On the mental needs of science created several theories. The most popular of them is the Pyr-
amid of Needs (Maslow, 1954) created by Abraham Maslov (Abraham Maslow, 1908-1970). Three
needs - Existence, Accessories, Outgrowth - in his theory called Clayton Alderfer (Alderfer, 1972).
For both theories, a common thing is the expansion of the concept of needs outside the sphere of bi-
ology. A person himself can create a hierarchy of his needs. This is one of the main approaches to the
development of a specific purposeful orientation. The filter itself, which belongs to the personality
itself, can best of all determine the hierarchy of its needs - orientations. The versatility of values is
the second component, which in the development of personality determines a variety of orientations.
The interaction of needs and values creates a sustainable motive, an internal psychological source of
human action. The motive directs the action of the object or object of interest. The motive also awak-
ens to the nomination of a goal to be interested in any phenomenon, which is expressed in action.
Orientation education defines the social environment. If a person feels united with the environment,
she participates in the creation of the environment by her behavior. In this way, the properties of the
environment are strengthened and transmitted.

Of great importance in the development of orientations is the inclusion of students in positive re-
lationships with the components of the management of the subject matter of the studios, that is, with
activities that ensure positive academic success, including also emotional and behavioral components
(Furrer, & Skinner, 2003). Studies have proven a connection between emotions and orientation and the
ability to cope with a task, happiness, and academic success (Csikszentmihalyi, 1999). However, it is
possible for students to have a clear perception of the significance of values, connecting material and
personal life, which contributes to the results of education and orientations (Brophy, 1999).

The way to improve students' motivation and achievements is to help find their value and sig-
nificance in life (Brophy, 1999; Wigfield, & Eccles, 2002). Unfortunately, research on student motiva-
tion shows that such motivation strategies are not sufficiently developed in schools. The exciting
trend indicates that interest in school tends to decline with time (Lepper, Corpus, & Iyengar, 2005).
Similar results were also obtained when comparing the orientations of schoolchildren in Moscow and
Riga, and reducing the importance of school as a source of information (Spona, 2012). J.S. Eccle and
her colleagues believe that the focus on successful activities and the accomplishment of achieve-
ments is connected with the choice of areas of orientation, their expansion and awareness of values
(Eccles, & Wigfield, 2002).

Awareness of values contributes to the selection of achievements and the implementation
of tasks Surveyed students with different levels of competence and conviction about their com-
petence. The results indicate that students with low conviction about competence exhibit lower
orientation, achievement motivation, and interests in different areas than students with high
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conviction about competence (Eccles, & Wigfield, 2002). The conviction about the competence of
students arises if a part of their achievements in previous work is related to predictive achieve-
ments. The general principle of theoretical formulas emphasizes that students who think they
can be successful in activities are more motivated to continue the task. New developments in sci-
entific publications show that work experience, which is associated with the development of ori-
entations before choosing a new field of activity, is the main basis for long-term future achieve-
ments (Bandura, 1997).

Thus, the chronology of the students' activities should include not only motivation, but al-
so the scope of orientations and the ability to perform. We accept that the awareness of values
and orientations among students can be particularly effective in order to create conviction about
their successful activity. The theoretical approach in the context of values, roles, orientations and
achievements is based on a system model that includes the expression of values or ideas about
values.

More recently, attention has been drawn to the psychological reasons of the fact that some
students are able to integrate into the academic environment, while others are not. Three psycholog-
ical components of the process of successful academic integration were identified: self-efficacy,
methods to achieve efficiency and assignments performed by the students for their own develop-
ment. The process of academic integration of students is successful, if they believe that they are able
to cope with the appearing problems, and not shy away from and not run away from them,
and if they see in themselves (no external power) the reasons for their success or failure (Bean,
& Eaton, 2002) .

The aim of our study was to investigate the orientation of students on the six psychological
variables that reflect the subjective opinion of students on the three most important factors of the
academic environment: (a) self-efficacy, (b) cooperation with the teachers (degree of confidence) and
(c) academic tasks, motivating to perform academic work (Davidson, Beck, & Silver, 1999).

Three of them are considered positive - creative efforts, reading for pleasure and academic
self-efficacy, and three are meant negative (rule and structure dependence, academic apathy, mis-
trust of instructors). The close relationship of positive academic orientations is a successful general
academic adaptiveness and integration into the academic environment, which contributes to the
manifestation of a sustained process of development of professional identity.

Research by JP Beck and VB Davidson was designed to recognize individual differences in the
orientation of students. They were looking for a way to predict achievement, stress, development of
commitment and persistence of students. In their study, they noted that academic efficacy and aca-
demic apathy in students’ orientation for successful studies could significantly predict achievement
of freshmen.

Further the relationship of academic values with the stress and students’ strategies to over-
come it was manifested (Beck, & Davidson, 2001).

In study, the method of academic orientation of students graduate from Latvia (Riga) has been
adapted (n = 204). "Questionnaire for academic orientation of students» (Survey of Academic Orien-
tations) (Davidson, Beck, & Silver, 2007,in Latvian adapted Vidnere M.) has been adapted and used
for research.

The methodology applied consists of six academic orientations, includes 36 questions and can
help to choose academic professional identity of future specialists. It allows to obtain data on factors
of students' attitudes to learning: Reading for pleasure, academic apathy, academic self-efficacy, mis-
trust of instructors, the desire for creative expression, structure and rule dependence (see Table 1).

The composition of the sample - 71% women and 29% men; 83% of pedagogical students in
,aged 22 to 26 years old.

As can be seen from the analysis of correlations, reading for pleasure is positively correlated
with the desire for creative expression, which significantly increases the overall index of adaptation.
Also, reading for pleasure is negatively correlated with mistrust of instructors. This reflects the im-
portance of the role of the teachers in guiding their students for in-depth information acquisition
from books, and not just fragments from the Internet. Academic apathy is closely linked to
self-efficacy, mistrust of instructors, structure dependence.
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Academic orientations of students in Latvia, their relationship

Table 1

Correlations (Student_L-R_all.zta)
Marked correlations are significant at p < 05000
N=204 (Cazewize deletion of missing data)
) Read- Mistrust The desir Structure Th call
Factorsrelations | jne for | Academic| Academic of in- € Cesire | and rule ¢ overa
pleas- | apathy | self-efficacy | struc- o creat.lve depend- 1nd.ex o
expression adaptiveness
ure tors ence
Reading for pleasure | 1.00 0.08 -0.00 -0.19 0.37 0.04 0.43
Academic apathy 0.08 1.00 0.27 0.26 0.20 0.23 0.25
Academic self-efficacy| -0.00 0.27 1.00 0.30 -0.00 0.21 -0.11
Mistrust of instru. -0.19 0.26 0.30 1.00 -0.06 0.15 -0.10
The desire for crea- 0.37 0.20 -0.00 -0.06 1.00 0.02 0.53
tive expression
Structure and rule 0.04 0.23 0.21 0.15 0.02 1.00 0.02
dependence
The overall index of | 0.43 0.25 -0.11 -0.10 0.53 0.02 1.00
adaptiveness

3D Surface: Yte He ansa yonoB abC BUA \s. Arafevnye cka sl anamisi Vs . Aka iemn yeckas cam 0ochhek MBHOCTb
Z = Distance Weighted Least Squares

Fig. 2. Interrelation of academic orientation of students: reading for pleasure,
academic apathy and academic self-efficacy

Here we can observe correlations between reading for pleasure, academic apathy, and aca-
demic self-efficacy, especially noting the higher the reading performance for pleasure, the higher the

academic self-efficacy.

The higher the reading rates for pleasure, the higher the rates of striving for creative expres-

sion.

The aim of this study was to determine the orientations of the students for the six components
of the academic direction for students of the master's program in Latvia, and for future educators.
The results showed that two of them had statistically significant correlations with indices of general

adaptiveness.
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Fig. 3. Relationships of academic pursuit of students: reading for pleasure,
academic apathy and the desire for creative expression

Students who show low academic efficacy and high academic apathy are leaving the universi-
ties more often than their peers. These statements were confirmed by previous studies (Beck, & Da-
vidson, 2001). Academic orientation is an important means of diagnostics and an important source of
professional identity. Therefore, in future research it is important to pay attention to the scale of
negative academic orientations, to determine the correlation of indicators of intrinsic motivation and
self-efficacy of students with the direction of academic values. Academic orientation is an important
means for the diagnosis and the formation of professional identity of future pedagogical specialists.
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Abstract. The current economic change positive trait is fact that the Latvian education and management
practices, increasingly more important concepts: performance, interest, attitude. This reflects the perception
changes, because the quality of education largely depends on the professional identity of future teachers. The
article analyzes the university pedagogical students' attitude towards study as academic orientation as profes-
sional identity formation.

The study aims to find out the students' academic progress as an attitude and an interest in studying the
expectant modern educator.

The methodological basis of the development of sources is Latvian and Western scientific theoretical
knowledge, pedagogy, psychology, defended dissertations and research practice. As previously described the
Survey of Academic Orientations is a 36-item, Likert-type scale (5 = strongly agree to 1 = strongly disagree).
College students were asked to rate the extent to which each statement described their attitudes, perceptions,
and/or behaviors. Academic Self-Efficacy is a six-item scale measuring the confidence in one’s academic ability
to become proficient in academic tasks and assignments and achieve one’s scholastic goals (Davidson, Brom-
field, & Beck, 2007). The 6-item subscale is designed to evaluate an individual student’s accomplishment orien-
tations. Methodology include certain academic orientation, which can serve as a future teacher professional
progress. They represent a set of factors to treatment studies: Reading for Pleasure: Academic Apathy, Academ-
ic Self-Efficacy: Mistrust of Instructors; Creative Expression: Structure Dependence: Adaptiveness Index.

Why pedagogy students formed strong field of interest, presenting certain academic progress?

Future teachers work nowadays due to the student's interests in promoting the value of awareness and
attitude towards studies.

Keywords: academic orientation ,students' attitude ,professional identity formation
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